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Introduction 

At King’s College Riyadh we are committed to using assessment to inspire excellence, progression, and inclusion 

to fulfil potential in all our pupils. We acknowledge that assessment covers four key areas: attainment, progress, 

attitude and potential, and we use a range of methods to assess each of these at many different points in a pupil’s 

time with us.  

  

Aim   

Assessment is the process through which pupils, teachers, and parents make informed judgements about 

learning and progress. It is used to monitor attainment, evaluate the effectiveness of teaching and learning, 

identify strengths and areas for development, support personalised learning, and inform future planning. 

 

Why do we assess?  

● to support pupil achievement and give accurate information about their progress.  
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● to provide feedback to pupils to enable them to understand what they need to do to reach end of 

lesson, year and key stage expectations.  

● to gather quantitative data regularly so that evaluations can be made about pupil and cohort attainment 
back into the learning process  

● to track progress throughout the year and from year to year  

● to provide insight into the quality and effectiveness of teaching and learning  

● to provide insight into the quality and effectiveness of assessment practices  

● to communicate pupil progress and attainment to the relevant stakeholders  

  

  

Objectives  

● to ensure that assessment and reporting systems provide valuable, meaningful, appropriate and timely 

information  

● to ensure that each Assessment Point is appropriate to the calendar year  

● to embed the use of standardised data in assessment and reporting   

● to ensure that tracking systems are robust and effective   

● to ensure that data is used effectively to regularly review and improve teaching and learning to secure 

the best outcomes for pupils  

● to ensure staff are appropriately skilled to analyse and evaluate data, and also to identify intervention 

needs  

● to ensure that formative and summative assessment practices are built into planning and gather accurate 
and meaningful data   

● to ensure that pupils have a range of opportunities to demonstrate progress and attainment through 

learning check-ins  

● to ensure parents can understand and interpret data pertaining to their child  

  

Types of Assessment  

A range of assessment approaches can be used for different reasons at various stages in the learning sequence.  

  

Formative assessment  

Formative assessment is ongoing assessment used during learning to check pupils’ understanding and identify 

next steps. It relies heavily on teacher judgement through observations, questioning, discussions and feedback 

to adapt teaching and support progress. Examples include quizzes, exit tickets, and classroom activities. 
  

Summative assessment  
Summative assessment measures pupil learning at the end of a unit, term or academic year. It is used to evaluate 

overall attainment and progress against expected standards. Examples include end-of-unit tests, examinations 

and final projects. 

 

Standardised Data  

  

Standardised Data is used to qualify setting, measure expected progress, develop curriculum and support pupils’ 
individual learning needs  

• GL Testing (CAT4, PTM, PTE, PTS)  

• Reception – Year 2 Read, Write, Inc. 
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Standardised Scores (SAS) are aligned to a 9-1 scale. This Standardised Data mean score becomes the Data 

Expected Outcome which is then employed as a benchmark (relative attainment) by which a pupil's attainment 

and progress can be tracked and measured.  

  

  

CAT4 Scores between 89-111 are considered to be within the “average bracket”. Scores of 112 and above are 

deemed above average and scores of 88 and below would be considered below average. SAS scores will range 
from 69 to 141.  

  

Assessment Procedure  

 

• We assess pupils against assessment criteria, which are short, discrete, qualitative, and concrete 
descriptions of what a pupil is expected to know and be able to do.   

• Assessment criteria are derived from curriculum content, standards previously achieved by pupils of a 

similar ability, and from syllabus details and specifications produced by examination boards.  

• Assessment criteria for periodic assessment are arranged into a hierarchy, setting out what pupils are 
normally expected to have achieved by key points of their education journey.  

• The achievement of each pupil is assessed against all the relevant criteria at appropriate times of the 

academic year. Termly assessment data is collected and recorded on iSAMs and the Primary Tracker 

but more regular assessments are recorded by the individual teacher, according to an agreed timescale, 

for department/subject monitoring and evaluation, and to provide timely information for teachers, 

pupils and parents (if requested). This data is shared with parents termly. 

• We use this information to provide work of appropriate challenge for pupils at each stage of their 

progress. Additional support is given where a pupil is struggling to move beyond developing the basic 

expectations for their ability.  

• Assessment judgements are moderated by colleagues, both within their department and across the 

school, to make sure the assessments are fair, reliable, and valid.  

• Assessment will be either formative, or summative, or both. Formative assessment is diagnostic and is 

used to modify teaching and learning activities to improve pupil attainment. Summative assessment 

provides a snapshot of attainment at a particular time and should reflect what has already been learnt 

synoptically in the course / unit so far.  

• Teachers will also use Assessment for Learning (AfL) in their teaching, including building opportunities 

into lessons to assess how well pupils are meeting learning objectives, how well they are progressing in 

their learning, and to develop pupils’ ability to self-assess and peer-assess work against prescribed 

criteria, thus encouraging them to take responsibility for their own learning.  
  

Use of Assessment  

• Information from assessments is communicated to parents and pupils regularly throughout the year. 

Parents are informed prior to assessments via Seesaw, and classroom activities and homework tasks are 

closely linked to the assessment content to support pupil preparation. Parents receive a Progress Report 

three times per year and are also invited to attend Parent Teacher Conferences twice per year to discuss 

achievements, progress and next steps for their child’s learning. We celebrate all achievements across a 

broad and balanced curriculum, including sport, art and performance, attitude to learning and 

attendance.  

• We use the indicators of potential CAT4 scores to set challenging targets for pupils and we review these 

targets regularly to ensure that they are consistent, achievable and provide a suitable goal for each pupil 
in each subject.  
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• Although the rate of progress will vary according to the pupil, subject and year group, these estimates 

are essential in ensuring effective intervention can be provided where problems occur, and best practice 
can be identified and shared effectively.  

• We use assessment of attainment over time to measure the progress that pupils are making in each year 

group, and to modify our support and teaching programmes as necessary.  

  

Tracking of Assessment  

All teaching staff, and appropriate support staff, are expected to be proficient in assessment in their own 

subject(s)/ year group. This is essential to ensure that assessment is accurate, consistent over a range of pupils 

and overtime, and applied. It is the responsibility of Heads of Department and Heads of Year to ensure that 

there is appropriate training in assessment for all teaching staff in their area and that assessments are quality 

assured.  

  

Tracking will be centralised on the Primary Tracker and Gradebooks. It will be the responsibility of middle 

leaders to maintain tracking sheets and update them following assessment windows and end of topic tests.  
 Senior leaders will monitor these trackers routinely to review pupil progress, compare attainment against Age 

Related Expectations and implement appropriate interventions where necessary. 

 

Making accurate and productive use of assessment 

• Know and understand how to assess the relevant subject and curriculum areas 

• Make use of formative and summative assessment to secure pupils’ progress.  

• Use relevant data to monitor progress, set targets, and plan subsequent lessons.  

• Give pupils regular feedback, both orally and through accurate marking, and encourage pupils to 

respond to the feedback.  

  

Parent Consultations   

  

Pupils and parents are informed of progress during parent teacher consultations and termly reports.  

  

There will be set times for parents to speak to teachers with regards to academic progress as outlined below. 

These consultations are split between face to face and online meetings, depending on the section of the school. 

Further information is provided during the year about these details to ensure accuracy and ease of booking. 

King’s College Riyadh operates an ‘open door’ policy; however, parents can set up meetings at any mutually 

convenient time.  
  

Parents Consultation 1 November 

Parent Consultation 2 May 

  

Reporting Schedule-policy into practice  

   

In Years 1-8 pupils at KCR are assessed using a nine-point scale.  This corresponds to the  

GCSE grading system whereas in years 1 to 8 the criteria are matched to the key stage 1, 2 and key stage 3 UK 

National Curriculum.  End of year Targets are set on entry to year 3-8 using CAT4 baseline testing (GL CAT4 
baseline assessments).    

  

These targets provide end of year predictions based on individual pupil potential and subject specific grading 
criteria, ensuring pupils are challenged and supported to achieve beyond standard expectations.  
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CAT 4 scaled score Fine Band Minimum Expected GCSE Grade 

 

National Percentage 

127+  Higher  9  Top 5%  

119-126  Middle  8  
Top 15%  

112-118 (Higher)  Higher  7  

112-118 (Lower)  Lower  7  
23%  

109-111 (Higher)  Higher  6  

108-110 (Middle)  Middle  6  

104-107 (lower)  Lower  6  
24%  

100-103 (Higher)  Higher  5  

97-99 (Lower)  Lower  5  

89-96  Higher  4  
33%  

82-88  Middle  3  

74-81  Lower  2  
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PROGRESS   

Greater Depth               8/9 

Secure            6/7 

Developing 4/5 

Emerging 2/3 

Parlous 1 

  

On the report card will be an Attainment grade (ATT).  This will be determined by the assessment score in 
the recent test along with the teacher assessment of work produced in lessons leading up to this point.   

  

ATTAIN MENT  

Greater Depth (8/9) 90-100 

Secure (6/7) 75_89 

Developing (4/5) 60-75 

Emerging (2/3) 50-59 

Parlous (1)  

  

Pupils Attitude to Learning (ATL) grade and descriptors will also be on each report. This grade will include 

their effort in lessons, presentation of work, collaboration with others and ability to tackle challenging tasks.  

Pupils will be awarded a grade 4-1.  Monthly mentor meeting will take place where the mentor or tutor will 

discuss this grade and share ideas with the pupil on how to improve or maintain high standards.  Pupils will 

be set targets to help them achieve this improvement.  

  

ATTITUDE   

OUTSTANDING   4  

GOOD   3  

REQUIRES IMPROVEMENT   2  

CAUSE FOR CONCERN   1  
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Attitude to Learning   Attainment   

Outstanding– Demonstrates the 

attributes of a successful learner and 

consistently contributes effectively 

during lessons.  

4  

Exceeding - Your child is able to apply their 

knowledge and skills at greater depth across 

the curriculum. They are working above the 

age-related expectations.  

4  

Good – Actively participates in 
lessons most of the time.  

   
3  

Securing - Your child has a secure 

understanding of the objectives taught this 

term. They are working at the age-related 

expectations.  

3  

Inconsistent – Has the ability to 

remain focused in lessons but is easily 

distracted.   
2  

Developing - Your child is working within 

the age-related expectations. They have 

achieved approximately 50% of the objectives 

taught this term.  

2  

Cause for concern – Lacks focus and 
enthusiasm in lessons which is 
impacting progress.  

   

1  

Emerging – With some support, your child 

is beginning to work within the age-related 

expectations.  
1  

  

  

 

Early Years Foundation Stage   

Assessment is central to the process of supporting pupils’ learning and ensuring progress within a nurturing 

environment. It facilitates effective planning of teaching and learning.   

  

Early Years  

Early Years individual staff are required to keep a record of observations, photographs and notes regarding 

pupils' development against the EYFS curriculum standards and Early Learning Goals (DfE 2021); age and 

stage appropriate. Pupils are formally assessed 3 times a year as well as being assessed in Read Write Inc every 

six weeks. Data is kept on Gradebooks and is analysed regularly. This analysis forms the dialogue between the 

teachers and Head of Early Years during Pupil Progress Meeting and is used to identify areas for 

development. Parents are kept informed about their child's attainment and progress through reports and 

Parent Teacher Meetings as well as other meetings that may be deemed necessary based on individual pupil 

needs.  

  

Each child’s level of development must be assessed against the early learning goals. Teachers award an 

‘expected’ judgement or an emerging judgement against each of the 17 ELGs and this is shared with parents. 

Children are defined as having reached a Good Level of Development (GLD) at the end of the EYFS if they 

have achieved the expected level for the ELGs in the prime areas of learning and the specific areas of 

mathematics and literacy. This helps teachers and parents to understand broadly what a child can do in 
relation to national expectations.  
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Standards by which the success of this policy can be evaluated  

  

DfE Teachers Standards introduced on 1 September 2011. The following guidelines on assessment are 
contained within the standards, which state that a teacher must:  

  

Roles & Responsibilities  

  

The Principal will ensure:  all policies are kept up to date and 

adhered to across the school.  

  

Senior leaders will ensure that:   

Subject heads and Year leaders always adhere to the policy.  

  

All teachers/staff will:   

follow the policy and adhere to the Teachers Standards.   

 

Appendix 2 Admissions Assessments 

Black = Teacher Asssessments 

Blue = Standard Assessments 

 

Pre-school Teacher assessments in small groups of 6 

Reception Taster session in class of children the same age or assessment of reading/phonics/ 

Maths/writing as a written assessment if not possible 

Year 1 Taster session in class of children the same age or assessment of reading/phonics/ 
Maths/writing as a written assessment if not possible 

Year 2 Taster session in class of children the same age or assessment of reading/phonics/ 

Maths/writing as a written assessment if not possible  

Online Hodder assessment in English (PIRA) and Maths (PUMA) and a written Arabic 

assessment for local pupils 

Year 3 Taster session in class of children the same age or assessment of reading/phonics/ 
Maths/writing as a written assessment if not possible  

Online Hodder assessment in English (PIRA) and Maths (PUMA) and a written Arabic 

assessment for local pupils 

Year 4 Taster session in class of children the same age or assessment of reading/phonics/ 
Maths/writing as a written assessment if not possible  

Online Hodder assessment in English (PIRA) and Maths (PUMA) and a written Arabic 
assessment for local pupils 

Year 5 CAT4 test and a written Arabic assessment for local pupils Written task 

Year 6 CAT4 test and a written Arabic assessment for local pupils Written task 

Year 7 CAT4 test and a written Arabic assessment for local pupils Written task 

Year 8 CAT4 test and a written Arabic assessment for local pupils Written task 
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Appendix 3 Example of Key Stage 3 – Developing, Securing and Exceeding Assessment  
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Appendix 4 Examples of Formative Assessment  
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